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Victoria Allen is a woman known for putting her heart into
everything that she does and now she is putting attention into
enhancing the lives of families of children with disabilities and
exceptional health care needs.

Victoria leads a busy life as a pediatric special needs caregiver
working over 84 hours a week but still she found the time and
energy to start a unique new home-based business. Mini-
Miracles Children’s Clothing is a special adaptive clothing line
for children ages 2-12 that promotes dignity, comfort and inde-
pendence for children with special needs and their families.
Victoria designed the line and currently sells online through her
website: www.minimiracles.ca . Victoria donates 10% of her
profits to children related charities.

Working with children with special needs and supporting and
nourishing their families for so many hours a week, Victoria saw
a need for adaptive clothing that was not being met in the mar-
ketplace. The clothing she designs allows for greater ease in
dressing and undressing, enhances better comfort and fit for chil-
dren with wheelchairs or with contractures and allows for gas-
trointestinal feeding in a way that protects the dignity of the
child.

Victoria recognizes the extra time and effort required of fami-

lies to care for a child with special needs so she attempts to add
some ease to their busy lives and at the same time provide chil-
dren with stylish and superior quality clothing made from
Peruvian cotton.

Victoria Allen’s philosophy centers around the idea of building
communities where people support each other, so she chose to do
business in Peru where the high quality Peruvian cotton is made
with manufacturing teams that are headed by an alliance of inde-
pendent ethical business women. Victoria Allen, owner of Mini-
Miracles Children's Clothing is proud to do business with a com-
munity of inspiring Peruvian women, who in turn are proud to be
involved in the project.

Mini-Miracles Children’s Clothing was launched in August
2006 and offers adaptive clothing featuring discrete adaptations.
The clothing is suitable for limited range of motion and impaired
dexterity, Gtube feeding, wheelchair, cerebral palsy, muscular
dystrophy, developmental disabilities, contractures, toileting and
changing needs, catheters and colostomy bags, IV tubes and
rigidity. The clothing meets Health Canada regulations for safety
and flammability.

Contact:Mini-Miracles Children’s Clothing
Victoria Allen • 250-478-63313

CLOTHING LINE FOR CHILDREN WITH DISABILITIES

Equip for Equality is the
independent organization that
administers the federally man-
dated Protection and Advocacy
System for people with disabili-
ties in Illinois. The mission of
Equip for Equality (EFE) is to
advance the human and civil
rights of children and adults
with physical and mental dis-
abilities in the state. EFE
hosts an annual meeting for
the purpose of planning their
priorities for the forthcoming
year. Their annual meeting will
be held in Chicago during June
but they will accept input from
Illinois residents through July
31st, 2007.

EFE describes their current
protection and advocacy priori-

ties for children and adults
with disabilities as:

• Safety from abuse and
neglect- working to keep peo-
ple with disabilities safe and
free from improper restrictions
on their liberty.

• Community Integration-
advocating that people with
disabilities live in the most
integrated settings.

• Discrimination- fighting
to address the unequal treat-
ment of people with disabilities
in employment, housing, gov-
ernment and private business.

• Special Education-
ensuring that students with
disabilities are served in the
least restrictive environment
with the services they need to

be successful.
• Self-determination- sup-

porting the individual deci-
sions of people with disabili-
ties, including the choice to not
have a guardian.

If you would like to offer
suggestions or input to Equip
for Equality for their Self-
Advocacy Program, their Legal
Services Program, their new
Special Education Clinic, or
their Training Institute on
Disability Rights, you can sub-
mit them on their website at:
www.equipforequality.org or
fax them to 312-341-0295 or
call Karen Holiday at 800-537-
2632, extension 7334, TTY 800-
610-2779.

EQUIP FOR EQUALITY SEEKS PUBLIC INPUT
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NEW ADHD POCKET CARD
The American Academy of Child and

Adolescent Psychiatry (AACAP) is proud to
announce its new Practice Parameter and
Pocket Card on attention-deficit hyperac-
tivity disorder (ADHD). The Practice
Parameter represents best practices in evalu-
ating and treating ADHD and the Pocket
Card is the document's portable summary.
Both the Practice Parameter and Pocket
Card were designed to teach health care
professionals about the disorder.

AACAP's Practice Parameter shows that
ADHD is a medical illness on par with dia-
betes or asthma. Like these conditions,
ADHD can be successfully managed, but
not cured. Left untreated, children with
ADHD often experience failure at school,
problems at home, substance abuse, and

depression.
AACAP's Practice Parameter presents the

effects, including the long-term data, of
treating ADHD with and without medica-
tion. Although medications must be bal-
anced against rare adverse reactions, the
safety of ADHD medicinal treatment is
equal to other pediatric conditions.

In addition to updating mental health
professionals, the Practice Parameter and
Pocket card will teach health care profes-
sionals who do not specialize in mental
health about ADHD. As there is a shortage
of child and adolescent psychiatrists, most
youth with ADHD who receive treatment
obtain it from their pediatricians or general
practitioners.

The AACAP is a medical association

committed to supporting its members'
research on ADHD. Families interested in
learning about the disorder should view the
video, "ADHD, A Guide for Families," and
read the AACAP Facts for Families, "The
Child Who Can't Pay Attention."
Information about the video and fact sheet
are on their website: www.aacap.org.

Representing over 7,500 child and adoles-
cent psychiatrists nationwide, the American
Academy of Child and Adolescent
Psychiatry (AACAP) is the leading authori-
ty on children's mental health.

Pocket Card Ordering Form:
http://www.aacap.org/galleries/PracticeInf

ormation/IGCOrderForm3.pdf

workshops in your community during the next fiscal year beginning in October 2007.
As soon as the Illinois state regulations are approved for alignment with IDEA 2004, Family Matters will offer

workshops on understanding the state rules as they compare to the federal rules for IDEA 2004. The revised
Illinois rules were adopted by the Illinois State Board of Education at its meeting on May 17, 2007. These revisions
will now be submitted for review by the Joint Committee on Administrative Rules (JCAR), whose next meeting is
scheduled for June 12th, 2007.

The revisions adopted on May 17th can be viewed at: http://www.isbe.net/board/meetings/may07/schedule.htm.

ISBE continued from page 1

On May 21, 2007, the U.S. Supreme
Court issued a unanimous pro-parent, pro-
child decision in Jacob Winkelman v.
Parma City Schools. The question before
the Court was “whether parents, either on
their own behalf or as representatives of
the child, may proceed in court unrepre-
sented by counsel though they are not
trained or licensed as attorneys”.

Sandee and Jeff Winkelman, residents
of Ohio, have a son with autism and dis-
agreed with their school district about
appropriate services and placement for
their son, so they used their procedural
safeguards to resolve their disagreement
through a due process hearing. They
appealed the decision of the administra-
tive hearing officer through a complaint
with a state-level review officer. They
then filed an appeal of the state level
review through a complaint in the District
Court but were not allowed to proceed
without legal counsel to represent their
son. The Winkelmans then sought review
in the U.S. Supreme Court over the issue
of parents representing their children in
special education issues without legal
counsel in the court system.

Within the written decision from the

Justices are numerous references to the
importance of parental involvement under
the Individuals with Disabilities
Education Act (IDEA). The decision
explains that parents enjoy enforceable
rights at the administrative stage and it
would therefore be inconsistent with the
Act to bar them from continuing to assert
these rights in federal court. In explaining
their decision the Justices cite sections of
the IDEA that identify parents as members
of any group that makes decisions on the
educational placement of their child, and
that parental concerns for enhancing the
education of their child must be consid-
ered by the team.

In addition the Supreme Court deci-
sion emphasizes that the goals of IDEA
include “ensuring that all children with
disabilities have available to them a free
appropriate public education” and “ensur-
ing that the rights of children with disabil-
ities and parents of such children are pro-
tected”.

The Supreme Court concluded that
IDEA grants parents independent,
enforceable rights. These rights, which
are not limited to certain procedural and
reimbursement-related matters, encompass

the entitlement to a free appropriate public
education for the parents’ child. This
court decision reaffirmed that the relation-
ship between a parent and child supports
the parents’ interest in the education of
one’s child and cited the finding of
Congress when writing the IDEA that “the
education of children with disabilities can
be made more effective by ….strengthen-
ing the role and responsibility of parents
and ensuring that families of such children
have meaningful opportunities to partici-
pate in the education of their children at
school and at home”.

The Winkelman decision means that
parents who cannot afford legal represen-
tation and cannot obtain free legal servic-
es may now represent themselves and
their children in court proceedings. For
parents who are willing to do research and
prepare for court this opens a door for fur-
ther resolution of disagreements about
school services.

To read a more detailed summary of
the findings and conclusions of the
Winkelmans’ case go to: www.wright-
slaw.com/law/art/winkelman.pwanalysis.h
tm .

Supreme Court Decision Clarifies Parents’ Rights



On May 9, 2007 the U.S. Department of
Education published the proposed rules
for Part C of the Individuals with
Disabilities Education Act 2004 (IDEA
04), the portion of the statute that pro-
vides Federal funds to States to offer early
intervention (EI) services for infants and
toddlers with disabilities (from birth to
age 3) and their families. In the 2004
reauthorization of IDEA, Part C was
revised to:
1. Emphasize Child Find for under-
served populations of infants and toddlers
2. Increase accountability for the suc-
cess of EI services
3. Ensure a seamless transition for chil-
dren and families when they exit from the
Part C program to other appropriate pro-
grams or services
4. Provide States with flexibility to pro-
vide EI services to children with disabili-
ties who are age three and older
5. Provide States with alternatives to
dispute resolution under Part C’s proce-
dural safeguards
6. Clarify certain definitions including
specific EI services, qualified personnel,
and natural environments
7. Streamline Part C grant application
requirements

The proposed regulations are published in the
Federal Register and are available for a public
comment period through July 23, 2007. The
Federal government has created a dedicat-
ed web site, called a portal, where parents,
providers and interested parties can go to
make comments on proposed regulations
and to read the comments that have been
submitted by others. To use the Federal
eRulemaking Portal go to:
http://www.regulations.gov , select
“Department of Education” from the
agency drop-down menu, then click
“Submit”. In the Docket ID column,
select ED-2007-OSERS-131 to add or
view public comments and to review
related materials electronically.

Some notable changes in the proposed
regulations include:
� Modifies the definition of child to
mean an individual under age six to be
consistent with the State option to serve
children ages three and older.
� Adds language that the EI provider
would be responsible for consulting with
and training parents and others regarding
the provision of EI services described in
the Individual Family Service Plan
(IFSP).
� Removes references to nursing serv-
ices and nutrition services in the section
that lists types of EI services. (Nursing
and nutrition services could still be
deemed EI services if they are provided
by qualified personnel and otherwise meet
the definition of EI services.)

� Adds registered dieticians to the list
of types of qualified personnel.
� Provides that teachers of infants and
toddlers with hearing impairments and
teachers of the visually impaired are spe-
cial educators.
� Clarifies that the lists of EI services
and personnel are not exhaustive and
don’t preclude the provision of other EI
services to the child or family to enhance
the developmental needs of the child.
(Gives the example of respite care as a
possible Part C service if the IFSP team
identifies it as a service necessary to
enable the parent to participate in or
receive other EI services in order to meet
the developmental outcomes identified on
the child’s IFSP.)
� Provides that in all direct contact with
the child, the native language is that nor-
mally used by the child in the home or the
learning environment and clarifies this
language must be used by an EI provider
when providing services to the child.
� Adds a statement that the natural
environment may include the home.
� Explains how parent is defined in
cases where biological and adoptive par-
ents exist.
� Clarifies that service coordinators
must assist the parent to gain access to EI
services and with the coordination of EI
services and also to coordinate other serv-
ices not provided under Part C that are
needed by the child and family and are
identified on the IFSP, but removes the
requirement for service coordinators to be
responsible for identifying funding
sources for those services not covered
under Part C.
� Requires states to adopt policies that
EI services are available to infants and
toddlers with disabilities who are home-
less, those who are wards of the state and
those who are Indians on reservations in
the State.
� Requires State policy to ensure that
EI services are based on scientifically
based research.
� Sets a timeline for correction of non-
compliance identified through state moni-
toring of EI providers so that corrections
must be made as soon as possible and in
no case later than one year after the iden-
tification of noncompliance.
� Adds language requiring States to
describe how they will meet each of the
requirements related to toddlers transition-
ing from services under Part C to pre-
school and other programs.
� Changes the time period for the tran-
sition plan and conference to be not fewer
than 90 days and not more than 9 months
before the toddler’s third birthday.
� Adds a requirement that the transition
plan include steps for the toddler with a
disability and his or her family to exit
from the program.

� Requires States to promote collabora-
tion among Early Head Start and Head
Start programs.
� Requires a referral for evaluation for
EI services of a child under age three who
experiences a substantiated case of trauma
due to exposure to family violence
(dependent upon parental consent).
� Permits States to have procedures for
screening children to determine if the
child is suspected of having a disability
and requires the agency to provide written
notice to the parent if it decides, based on
the screening results, that the child is not
suspected of having a disability and
declines to conduct an evaluation.
� Requires the lead agency to conduct
an evaluation if the parent requests it after
the agency determines through the screen-
ing that the child is not suspected of hav-
ing a disability.
� Clarifies that informed clinical opin-
ion may be used by qualified personnel to
establish a child’s eligibility for services
even when other instruments do not estab-
lish eligibility but informed clinical opin-
ion cannot be used to negate the results of
valid assessment instruments used to
establish eligibility.
� Retains the 45-day timeline for com-
pleting evaluations but the timeline would
start the date the public agency obtained
parental consent for the evaluation and not
the date the public agency receives the
referral.
� Clarifies that the IFSP must contain
measurable results or measurable out-
comes.
� Aligns dispute resolution options with
Part B requirements for mediation, due
process hearing procedures and State
complaint procedures.
� Requires that if mediation results in
resolution of a complaint, the parties must
execute a legally binding agreement that
describes the resolution.
� Requires parents to forward a copy of
their complaints to the public agency or
EI provider at the same time they file the
complaints with the lead agency.
� Revises the due process 45 day time-
line to start after the 30 day period for the
resolution session.
� Requires States to obtain informed
consent from parents when billing the
family’s private insurance for EI services.
States must develop payment policies that
identify potential costs to parents when
using their insurance and requires that
copies of this policy be provided to par-
ents when obtaining consent.

To read the full content of the proposed
regulations go to http://idea.ed.gov or fol-
low the link to the regulations on the por-
tal address in the second paragraph of this
article.
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EARLY INTERVENTION REGULATIONS RELEASED FOR PUBLIC COMMENT
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The U.S. Department of Education
has released final regulations under
the No Child Left Behind Act (NCLB)
and the Individuals with Disabilities
Education Act (IDEA) providing addi-
tional flexibility to states to more
appropriately measure the achieve-
ment of certain students with disabili-
ties. These regulations allow states to
develop modified academic achieve-
ment standards that are challenging
for eligible students and measure a
student’s mastery of grade-level con-
tent, but are less difficult than grade-
level achievement standards.

The new regulations are part of an
ongoing effort to ensure that all stu-
dents, including those with disabilities,
fully participate in a state’s accounta-
bility system and are assessed in an
appropriate and accurate manner.

Modified achievement standards
are intended for a small group of stu-
dents whose disability has prevented
them from achieving grade-level profi-
ciency and who likely will not reach
grade-level achievement in the same
timeframe as other students.
Currently, these students must take
either the grade-level assessment,
which is often too difficult, or an alter-
nate assessment for students with the
most significant cognitive disabilities,
which is too easy. Neither of these
options provides an accurate assess-
ment of what these students know
and can do.

Alternate assessments based on
modified academic achievement stan-
dards will provide a more appropriate

measure of these students’ achieve-
ment of grade-level content, and give
teachers and parents information that
can be used to better inform instruc-
tion.

For this group of students, states
may develop alternate assessments
based on modified academic achieve-
ment standards. States may count the
proficient and advanced scores on
those assessments when measuring
adequate yearly progress (AYP) under
NCLB, as long as the number of those
scores does not exceed 2.0 percent of
all students assessed.

A student’s Individualized
Education Program (IEP) Team, which
includes the student’s parents, will
determine whether the student will be
assessed based on modified academ-
ic achievement standards.

States must develop guidelines for
IEP Teams to ensure that they are
appropriately identifying students to
be assessed based on modified aca-
demic achievement standards.

The regulations include several
safeguards to ensure that students
are not inappropriately assessed
based on modified academic achieve-
ment standards, including not choos-
ing such an assessment solely
because of a particular disability; con-
sidering the student’s performance on
multiple items of objective evidence
over time; and evaluating annually
whether it is appropriate to continue
using such assessments.

IEP goals that are based on
grade-level content standards must

be included in the IEPs of students
who are assessed based on modi-
fied academic achievement stan-
dards.

This will help ensure that these
students receive instruction in grade-
level content so that they can make
progress toward meeting grade-level
achievement. IEP goals that are based
on grade-level content standards
focus the teacher, student, and par-
ents on grade-level content and on
providing the educational supports
and services that a student needs to
reach those standards.

With the addition of the final regu-
lations on modified academic achieve-
ment standards under NCLB, students
with disabilities may be assessed in
the following ways (unless otherwise
noted, the proficient and advanced
scores for all students being appropri-
ately assessed may be counted
towards AYP):

• General state assessment
• General state assessment with

appropriate accommodations
• Alternate assessment based on

grade-level academic achievement
standards

• Alternate assessment based on
modified academic achievement stan-
dards (up to 2 percent of all proficient
and advanced scores may count
towards AYP)

• Alternate assessment based on
alternate academic achievement stan-
dards (up to 1 percent of all proficient
and advanced scores may count
towards AYP)

Measuring the Achievement of Students with Disabilities

Illinois school districts that are more
than 40 miles from Springfield can partner
with Computer Banc to coordinate place-
ment of computers for low-income families
in their districts. This new partnership pro-
gram is accepting applications for school
year 2007-2008. Through this agreement
the school district provides an on site pro-
fessional to do screening and enrollment for
families to receive a computer for their
home. Computer Banc is an authorized

Microsoft refurbisher. The Pentium III
PC’s are fully loaded with an office suite
and educational software including a 96
volume children’s library. Computer Banc
delivers up to 20 computers to the district
for the families. Families are required to
attend a 1.5 hour training session and pro-
vide a sliding scale co-pay from $10 to $70
depending on eligibility. Most families con-
tribute about $20. In the partnership the
district underwrites the costs for Computer

Banc to drive two vehicles to the district at
a rate of 44.5 cents per mile plus a $40
stipend. Schools who would like to see
families have their own PC’s to support aca-
demic success should consider a partner-
ship.

For more information about this pro-
gram contact Anne Godman at 217-528-
9506 on Mondays, Wednesdays or Fridays
between 1-4 pm, or visit their website at:
www.computerbanc.info .

COMPUTER BANC SEEKS PARTNERS

What families and schools need to know about modified
academic achievement standards
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Teachers, school administrators and parents who still
believe that not all children can be educated in general educa-
tion classrooms need to read Patrick Schwarz’s book, From
Disability to Possibility. His stories show how Sam, Julie,
Susan, Gavin, Marco and many other real children with varying
ranges of disabilities in all grade levels, because of their mem-
berships in general education classrooms are living enriched
lives and have enriched the lives of their teachers and peers as
well. These stories illustrate how inclusive education can and
does work for all children. Here is a book that makes one want
to celebrate all that is good about educa-
tion!

Patrick reports data analyzed from
the year 2004 which shows that 75 per-
cent of people with disabilities who
graduate from the public school system
(a system that is meant to prepare stu-
dents for adult life, including employ-
ment) cannot find jobs. Many people
with disabilities who have been edu-
cated in our public school systems
are not only unemployed but also
have empty social lives and remain
living at home with their families
until their parents die. Patrick
explains how to get special educa-
tion right by adopting a whole new
model using specific kinds of teach-
ing, classroom practices and man-
agement approaches. He believes
that education should improve out-
comes for individuals with disabil-
ities and their non-disabled coun-
terparts. The stories contained in
this book are examples of how
that happens.

Personal experiences with all
the children Patrick writes about in
From Disability to Possibility have led him to develop a list of
guiding principles that have formed the tenants of his possibili-
ty studies. Each chapter of the book is based on one of the fol-
lowing tenants:

1. Diversity is good.
2. Special education is a service, not a sentence.
3. No double standards.
4. A general education shouldn’t need to be earned.
5. Inclusion may not be easier, but it’s better.
6. The dignity of risk applies to all people.
7. Parents are the Gold Standard.
8. Get rid of labels.
9. Make education real.
10. Disability is normal.

In all the success stories within this book, one underlying
theme is prevalent and that is the marriage of special and gener-
al education. Patrick describes how outdated are the view-
points that general educators need to be experts on the general
curriculum while special educators work best in self-contained
classrooms where they can individualize curriculum for their
students. There needs to be significant reform in both fields so
that all teachers are prepared to meet a diverse range of needs
among the students who enter any classroom. He contends that
all teachers need to be well versed in the following educational

practices:
• Collaboration. No

one educator should shoulder
the sole responsibility of adapt-
ing curriculum and methods.

• Openness to new
ideas. Educators must seek cre-
ative and imaginative solutions
to opportunities or issues
surrounding the needs of diverse
learners.

• Knowledge of curriculum.
Educators must stay current
through preparation, research and
investigation.

• Differentiated instruction.
Individual needs should be met
within lessons rather than through
individual adaptations.

• Distinct, equitable co-teach-
ing. Special educators should not
be relegated to the role of paraedu-
cator in the general classroom.

• Effective ongoing planning.
• A zero rejection policy.

As a professor at National Louis
University, Patrick teaches these edu-
cational practices to students who are

preparing for careers in education. As a public school teacher
and administrator and then as a consultant to school districts he
has acquired stories of individual students and their successes.
The sharing of these stories will hopefully inspire and encour-
age others to think differently about disability and possibility.

This book can be borrowed from the Family Matters lend-
ing library by calling our office at 866-436-7842 or by going to
the website www.fmptic.org.

Book Review
Reviewed by Debbie Einhorn

From Disability to Possibility: The Power of Inclusive Classrooms
by Patrick Schwarz

Read A Book...
Explore A Whole New World!
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Assistive Technology

TEST YOUR KNOWLEDGE ABOUT……

1. What are some examples of tools and
devices that are considered to be assistive
technology?
2. How do teachers and family members
determine the assistive technology that is
appropriate for an individual?
3. How is assistive technology considered
during the Individual Education Program
(IEP) process?
4. What are some resources for learning
more about assistive technology evaluations,
devices and options?

Answers:
1. Assistive Technology (AT) is any kind
of technology that can be used to enhance
the functional independence of a person
with a disability. AT devices are tools to
help overcome the challenges presented by
disability and help individuals to enhance
their quality of life and lead more inde-
pendent lives. AT devices range from sim-
ple, inexpensive low-tech items such as pen-
cil grips to very high-tech, costly items like
motorized wheelchairs and augmentative
communication devices (talkers).
Individuals may use AT to travel about, to
participate in recreational and social activi-
ties, to learn, to work, and/or to communi-
cate with others. Some examples of com-
monly used AT devices are:
• Computer software and hardware, such
as voice recognition programs and screen
enlargement programs that enable persons
with mobility and sensory impairments to
carry out educational or work tasks.
• Education and work aids such as auto-
matic page turners, book holders, and
adapted pencil grips.
• Adaptive switches that make it possible
for a child with limited motor skills to play
with toys and games.
• Closed captioning of movies and televi-
sion programs and audio description for

those with hearing and visual impairments.
• Laptop computers equipped with word
prediction software and spell check for stu-
dents with writing disabilities.
• Text books on tape for students with
learning disabilities.
• Wheelchairs, scooters, walkers, vehicle
lifts and adapted car seats for mobility
needs.
• Adaptive equipment to assist those
with disabilities to participate in sports,
P.E., and recreational activities.
2. To determine the assistive technology
needs of a child, an AT assessment should
be conducted by the school district, an
independent agency or a consultant. The
assessment should take place in a child’s
customary environments at school, at home
and in the community. The assessment
should identify the child’s strengths and
needs, as well as the child’s preferences,
communication skills, and interactions with
other people and the environments. The
assessment should evaluate how the child’s
disability impacts his ability to access the
general curriculum and whether or not
there are tools that would increase that
access. The evaluation should result in a
report that lists recommendations for spe-
cific devices and services if they are found
to be needed.
3. During the IEP process team members
should consider whether or not AT is need-
ed in order for the child to benefit from her
educational program or to access the gener-
al curriculum. The results of the AT evalu-
ation will be considered by the team and
the student’s needs in each subject area and
each environment should be discussed. It’s
important to remember that AT is not just
for students with physical disabilities or
speech/language disabilities but must also
be considered for students with learning
disabilities like reading, writing or process-

ing disorders. The term “assistive technolo-
gy” might never appear on a child’s IEP
document but instead AT tools might be
listed under related services or accommoda-
tions and modifications or supplementary
aids and services. The IEP team should also
discuss and plan for issues like maintenance
and repairs of devices, training for staff,
child and parents, and if the child will need
to take the AT device home in order to do
homework or to benefit from her educa-
tional services.
4. Quite often students need to try out
AT devices and supports before they are
purchased, especially high-tech expensive
items. It is important to match a child’s
preferences with the tools identified as
needed so that the child will have the desire
and motivation to use the device. It’s also
important not to decide too quickly that a
student is not capable of using an AT
device but instead to plan for extensive
training with a device before making a deci-
sion about its effectiveness. The Illinois
Assistive Technology Program (IATP) in
Springfield has a loan program, a demon-
stration center, offers evaluation and train-
ing, a great newsletter, a cash loan program
and classified ads to buy, sell or donate AT
devices. They can be contacted at
www.iltech.org or by phone at 800-852-
5110. Two other great resources are the
Assistive Technology Training Online
Project which provides information on AT
applications that help students with disabil-
ities learn in elementary classrooms
(http://atto.buffalo.edu/) and also the
Family Center on Disability and
Technology which produces a monthly
newsletter, fact sheets, books, guides, on-
line institutes, and offers resources and suc-
cess stories (www.fctd.info).

On May 29, 2007, SB 396 passed both
Houses of the Illinois Legislature to enact an
amendment to the School Code which
requires school districts to provide 18 year
old students with a Delegation of Rights form
to allow the student to appoint his or her par-
ent to represent the educational interests of
the student. The bill requires districts to mail
the notice of transfer of rights and a copy of
the delegation of rights form to the student
and to the student’s parents if they do not
attend the meeting to review the student’s
individualized education program. The bill is
effective immediately.

On May 23, 2007, SB 397 passed in the
Illinois House of Representatives and on
May 30, 2007 passed both Houses, to enact
an amendment to the School Code which
provides that an eligible student who
requires continued public school educational
experience to facilitate his or her successful
transition and integration into adult life is eli-
gible for special education services through
age 21, up to the day before the student’s
22nd birthday. The bill also requires that the
publisher of a printed textbook that is listed
for use by the State Board of Education
(SBE) or that is furnished at public expense

and is first published after July 19, 2006, to
provide an accessible electronic file set of
contracted print material to the National
Instructional Materials Access Center, which
shall then be available to the SBE for the
purpose of conversion to an accessible for-
mat for use by children with print disabilities.
This bill has an effective date of July, 1,
2007.

To read more detailed descriptions of
these two bills go to: www.ilga.gov and type
in the bill numbers or call Family Matters for
copies.

TWO NEW BILLS AMEND THE CHILDREN WITH DISABILITIES ARTICLE OF THE ILLINOIS SCHOOL CODE

Our next topic will be
“IEP Alignment With Learning Standards”



Friday, March 9 and Saturday, March
10, 2007 saw the realization of a dream of
leaders from across the state of Illinois.
On those dates a free conference was held
for individuals with disabilities and their
families. The newly formed Illinois
Family Leader Collaboration group
hatched this event out of personal experi-
ence that taught them the need for inspira-
tion and resources for those living with
disabilities. Funding came from such

agencies as Illinois State Board of
Education, Illinois STARNET Region I &
III, Project CHOICES, Parent and
Educator Partnership, and Family Matters
Parent Training and Information Center.

The weekend began with fun. A
dance/social was hosted for all, but the
most active were the kids and young
adults. This included students from
Illinois Wesleyan University.

Then, on the first nice Saturday of the
season, over 200 attendees spent the day

‘inside’ listening to speakers
and participating in dreaming
about and planning for a fresh
vision of the future. The New
Dreams: Resources and
Inspiration for People with
Disabilities and their Families
conference allowed young
adults with special needs and
their families, to realize it is
possible to achieve accom-
plishments when accepted
and supported by those with-
out such challenges.

In hearing of the journey
of Karen Gaffney, a 29 year-
old woman with Down syn-
drome who swam on a relay
across the English Channel and completed
an Associate’s Degree in Child
Development, the participants saw the
possibilities for themselves and their fam-
ilies. Such achievements come from a
mix of personal commitment, hard work,
and a society ready to invite and welcome

the unusual. Until Karen found
such attitudes and environ-
ments, she was lonely and sti-
fled.

Following Karen’s inspira-
tional address, attendees got to
learn of some of the nuts and
bolts of laws that recognize the
need for leveling the playing
field in the lives of those with
disabilities. Mathew Cohen of
Monahan & Cohen, Chicago,
highlighted the recently revised
Individuals with
Disabilities
Education Act.

Across the day
eager families were

provided face-to-face contact
with over a dozen representa-
tives of major agency/organi-
zations related to disability
services in Illinois.

Before returning to
Portland, Oregon, the confer-
ence organizers arranged for
Karen Gaffney to speak to ele-
mentary school assemblies in
the area. Bloomington-
Normal’s own Central Illinois

Down Syndrome Organization (CIDSO)
concluded the weekend with a Saturday
evening dessert reception.

Yet the real result lies in the outcomes
from changed attitudes and new knowl-
edge of those attending. One mother’s
evaluation comment solidified that the
organizers’ goals had been met. She
wrote: “This was extremely beneficial to
me as a parent. I have felt isolated, frus-
trated and had feared the unknown, espe-
cially with the transition to kindergarten
next fall. Seeing all the young adults in
attendance who have disabilities, talking
with their parents, hearing Karen’s inspir-
ing story has given me some much needed
strength to move on to our next step in my
daughter’s life and to have real hope for
the future.”

New Dreams Conference A Success

Bridget Brown shared her
experiences as a self-advocate.

Matt Cohen shared his expertise
about IDEA 2004.

Kristin Nelson provided information
about social stories and using visual

strategies to teach children with autism.

Conference participants enjoyed
networking during lunch.
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